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School-Wide Positive Behavioral Systems

--------------------------------------------------------------------------------------------

Quality Indicator Review and Resource Guide

School-Wide Positive Behavioral Systems

Kevin J. Miller, Ed.D.

Maria D. Miller, Ed.D.

I. 
Synopsis of the School-Wide Positive Behavioral Systems QI

The School-Wide Positive Behavior Systems section of the document presents quality indicators that focus on the development of effective School-Wide Behavioral Systems. The indicators are designed to emphasize prevention and data-based decision-making to reduce problem behavior and improved academic performance. This section is very comprehensive in that it incorporates supports, programs, and interventions from the district level to the classroom level. The section is divided into four major indicators: (a) School-Wide Discipline System, (b) District Level Support, (c) Behavior Management, and (d) Interventions for At-Risk Students. 

The School-Wide Discipline System indicator consists of 8 components that examine within school supports, expectations, plans, data collection, and staff development. The District Level Support indicator contains 4 components that examine leadership, support, technical assistance, and program evaluation provided throughout a school district. These two sections of the Quality Indicator Review and Resource Guide provide a strong foundation for a stand-alone course designed to prepare educational leaders to create and maintain a systems approach to discipline that emphasis prevention and data-based decision making to reduce problem behavior and improve academic performance. Offered as part of an Educational Administration program, this innovative course would prepare district and building level administrators with the knowledge and skills necessary to develop, implement, and evaluate proactive, positive, and instructive School-Wide Behavioral Systems.

The Behavior Management indicator has 2 components with Description/Look Fors related to determining if effective classroom management strategies are used in classroom and non-classroom settings. This section refers the reader to the Quality Indicator on Classroom Management for more in-depth indicators related to the specific components of what makes up quality classroom management.  The Interventions for At-Risk Students indicator contains 2 components with Description/Look Fors related to determining if evidence based small group behavioral interventions and intensive individualized behavioral support interventions are in place. This section also refers the reader to the quality indicators sections on (a) Targeted Small Group Behavioral Interventions and (b) Intensive Individualized Behavioral Interventions for more in-depth indicators related to the specific components listed in the Interventions for At-Risk Students indicator.  

II.
Review of Tools/Resource Section

There are a variety of great tools offered in the School-Wide Positive Behavior Systems section. They range from tools that are designed for use at the district and school level to those that teachers can implement within the classroom. The multiple checklists designed for use at the district and school levels could be used in coursework in Educational Administration programs, as well as teacher preparation courses, that incorporate instruction on teaming and site based management. The sample behavioral matrices, lesson plans, and acknowledgement systems can be easily adapted for use by classroom teachers. All the resources and tools are user friendly. A few websites required minimal searching to find the tools.

III.
Dead Links or Problem Links

Bibliography - Dead Links or Problem Links

Anderson, C. M., and Kincaid, D. (2005). Applying Behavior Analysis to School Violence and Discipline Problems: Schoolwide Positive Behavior Support—(abstract). The Behavior Analyst, 28 (1).

Cameron, J., & Pierce, W.D. (1994). Reinforcement, reward, and intrinsic motivation: A meta-analysis. Review of Educational Research, 64(3), 363-423. Meta-analysis showing that providing incentives does not decrease intrinsic motivation of students.
Freeman, R., Eber, L., Anderson, C., Irvin, L., Horner, R, Bounds, M. & Dunlap, G. (2006). Building inclusive school cultures using school-wide positive behavior support: Designing effective individual support systems for students with significant disabilities. Research & Practice for Persons with Severe Disabilities, 31(1), pp. 4-17. PBS as tool to develop fully inclusive schools with good descriptions of the 3 tiers of PBS. – The link is dead as the article no longer appears on the pbs.org website. The website URL needs to be changes. Also, the website now only lists the article reference information in the literature list section of the http://www.pbis.org website.

Lewis, T.J. & Sugai, G. (1999). Effective behavior support: A systems approach to proactive schoolwide management (abstract). Focus on Exceptional Children. Includes research review, but most useful part is middle section on non-classroom settings, with good examples of expectations and implementation steps in hallway, playground, assemblies and cafeteria. The abstract no longer available on the website URL linked to this reference.

Bibliography - Links that need URL Changes

Bohanon-Edmonson, H., Flannery, K.B., Eber, L. & Sugai, G. (2005). Positive Behavior Support in High Schools: Monograph from the 2004 Illinois High School Forum of Positive Behavioral Interventions and Supports. Summary of findings from a roundtable on implementation of PBS in high schools (118 pgs).

There is a new website for the Positive Behavior Support in High Schools: Monograph from the 2004 Illinois High School Forum of Positive Behavioral Interventions and Supports pdf document. The new website is: http://www.pbis.org/common/pbisresources/publications/PBSMonographComplete.pdf
Putnam, R.F., Horner, R.H. & Algozzine, R. (2006). Academic achievement and the implementation of schoolwide behavior support. Positive Behavior Interventions & Support Newsletter, 3(1). The link is incorrect and should now be http://www.pbis.org/pbis_newsletter/volume_3/issue1.aspx 

Scott, T.M. & Martinek, G. (2006). Coaching positive behavior support in school settings: Tactics and data-based decision making (abstract). Journal of Positive Behavior Interventions, 8(3), pp. 165-173. Good general description of PBS and good specific description of one way a coach might function. The Journal of Positive Behavior Interventions is no longer available via IngentaConnect. Please visit pbi.sagepub.com/ for information on how to continue access to this title.

Sugai, G., Sprague, J. R., Horner, R. H., & Walker, H. M. (2000). Preventing school violence: The use of office discipline referrals to assess and monitor school-wide discipline interventions. Journal of Emotional and Behavioral Disorders, 8, 94-101. Emphasizes importance of data collection/analysis. The website address leads to a page that reads: “The document you requested is no longer available in the ERIC Online system.” I was able to locate the full text version of the article at the URL: http://ebx.sagepub.com/cgi/reprint/8/2/94. 

Resources/Tools - Dead Links or Problem Links

General Tools for Evaluating and Planning a School-Wide Discipline System:
The tools listed below can be found within the www.pbs.org website however the direct links below do not work. The following error message occurs: “The resource you are looking for might have been removed, had its name changed, or is temporarily unavailable.” The www.pbs.org website appears to have been revised and reorganized since the document was developed. If one goes to the website and clicks on the PBIS Tools: Tools to evaluate the status and impacts of school-wide positive behavior support (for all three-tiered levels) link on the left side of the page they will be able to locate the tools listed below.
• Support Team Checklist: Team checklist for evaluation of school-wide program and for action planning 

• Family Involvement Checklist: Checklist developed by NYS PBIS Initiative 

• PBS Self-Assessment: Checklist for district team to assess activities and create an action plan 

• Family Engagement Checklist : Checklist of family involvement schoolwide 

• SET v.2: School-wide Evaluation Tool, a standardized program evaluation tool that can be administered by a trained consultant 

• Evaluation Template: Guidelines for a district to develop own evaluation, with lists of possible tools 

Additional Data Collection/Analysis Tools

The tools listed below can be found within the www.pbs.org website however the direct links below do not work. The following error message occurs: “The resource you are looking for might have been removed, had its name changed, or is temporarily unavailable.” The www.pbs.org website appears to have been revised and reorganized since the document was developed. If one goes to the website and clicks on the PBIS Tools: Tools to evaluate the status and impacts of school-wide positive behavior support (for all three-tiered levels) link on the left side of the page they will be able to locate the tools listed below.

• School Safety Survey: Tool to assess needs for school safety & crisis planning

IV.
Resources or Tools That Would Be Appropriate To Use in a Teacher Preparation Program

The professional development tools and many of the checklists would best fit into courses designed to prepare and develop the skills of educational leaders and administrators to create and maintain positive and productive school cultures. Virtually all the resources and tools in this section are appropriate for use in behavior management course. Many of the resources and tools are authentic and being used in the field. 

V.
Suggestions to Make the School-Wide Positive Behavioral Systems QI More Friendly

The only suggestion I have relates to repeated wording in components 5 and 6 within the indicator – School-Wide Discipline. The wording for component 6 should be changed as it does not match the component 6 title – Consistent Behavioral Consequences.
VI.
Activities to Familiarize With the School-Wide Positive Behavioral Systems QI

For Educational Administration Courses Preparing Future Administrators
· Stand-alone Course  

District and building administrators have the primary responsibility for guiding and shaping the attitudes and actions that will influence the district and school cultures. The course would use the Quality Indicator Review and Resource Guide as its guiding content to prepare district and building level administrators with the knowledge and skills necessary to develop, implement, and evaluate proactive, positive, and instructive School-Wide Behavioral Systems.
· District-Wide Positive Behavioral Systems Plan

Course participants must develop a School-Wide Positive Behavioral System written for a self-selected setting (e.g., elementary, middle, or high school).  They must use the quality indicators as guidelines to develop a comprehensive School-Wide Positive Behavioral System. 

· Critique of Existing District-Wide Positive Behavioral Systems Plan
Course participants can review the policy and documents of an entire school district and the schools within the district to determine which elements of the School-Wide Positive Behavioral System Indicators are in place. The course participant would then develop a report summarizing the findings. The report must also list specific recommendations for the school district and schools to meet the identified areas of weakness for each indicator. 

For Coursework in Educational Administration Programs and/or Teacher Preparation Programs

· School-Wide Positive Behavioral Systems Plan
For this project take the role of a teacher who was asked to be on a newly developed school based team charged with developing a school-wide discipline system. You must work with your team to develop a School-Wide Positive Behavioral Systems using the Indicator – School-Wide Discipline System. This plan is to be written for a self-selected setting (e.g., elementary, middle, or high school).  You must use the quality indicators as guidelines as you develop a comprehensive School-Wide Positive Behavioral System. 

· Critique of Existing School-Wide Positive Behavioral Systems Plan
Course participants can critique the policy and documents of a school to determine which elements of the School-Wide Positive Behavioral System, Indicator: School-Wide Discipline System, are in place. The course participant would then develop a report summarizing the findings. The report must also list specific recommendations for the school to meet the identified areas of weakness for each indicator. 

· Materials Review Project
Each course participant will examine one self-selected evidence-based behavior management package to evaluate against the School-Wide Positive Behavioral Support Systems indicators. This can be done by individual participants or in groups. Examples of behavioral packages from which participants can select include:  (a) Project RIDE, (b) Systematic Screening for Behavior Disorders, (c) CHAMPS, and (d) The Teacher's Encyclopedia of Behavior Management. Each participant or group will present their evaluation to the class and submit their Materials Review Project for grading.

Section #2






Classroom Management
--------------------------------------------------------------------------------------------

Quality Indicator Review and Resource Guide

Classroom Management
Candace Mulcahy, Ph.D.
1. Synopsis of Classroom Management QI:

This section of the QI document focuses on best practices for setting up a positive, safe, and engaging learning environment, as well as planning for, and proactively addressing, student behavior issues. The section identifies teacher beliefs and practices, as well as instructional practices and classroom policies. The section is divided into 5 indicators, including:

1) Caring & Supportive Relationship with and among Students
2) Instruction Designed to Optimize Learning and Engagement
3) Classroom Managed to Support Student Engagement
4) Direct Instruction in Student Behavioral Self-Management
5) Professional Development/District Support
2. Dead Links:

· Simonsen, B., Fairbanks, S., Briesch, A., Myers, D., & Sugai, G. (accepted, 2008). A review of evidence based practices in classroom management: Considerations for research to practice. Education and Treatment of Children, OSEP.

3. Valuable Resources for Teacher Preparation:

· Classroom Management Checklists (Colvin) and Self-Assessment (Sugai & Colvin) are useful tools for identifying areas of strength and need in classroom management.

4. Activities for Tools:

· Have students complete the Classroom Management Checklists and Self-Assessments, either with their cooperating teacher and/or paraprofessionals, or if they have their own classrooms, on their own. Following the exercise, students should reflect on their findings, and create a targeted plan of action for improving classroom management. If they are in a setting with a cooperating teacher, they should share the findings and their plan of action with the cooperating teacher and paraprofessionals. If they have their own classroom, they should share the findings and plan of action with the paraprofessionals. In either case, the results of the meeting should be recorded and reflected on by the student.

5. Activities for QI:

· Have students review the current list of evidence-based practices, then research and identify additional evidence-based practices (2-3) for classroom management. From the list of 2-3 practices, students should choose one to further investigate, and develop a professional development activity, with handouts, resources, and samples that could be shared on a professional day with colleagues/peers. Students could present/share their practices in class.

Prior to the assignment, students should be taught how to identify evidence-based practices through a set of pre-determined criteria.  

All of the evidence-based practices that students have identified and shared could be compiled into a resource binder for each student.

6. Other suggestions:

· Under Indicator: Instruction Designed to Optimize Learning and Engagement, Component 2: Instruction is Structured and Predictable, the description/look-fors should include a statement about regular data collection and analysis of lessons, to ensure that students are attaining 80% mastery in guided practice, and 90-100% mastery in independent practice.

· Under Indicator: Instruction Designed to Optimize Learning and Engagement, Transitions are Managed, the statement “The teacher use cues to signal upcoming transitions” should be modified to include the phrase “multiple cues.” That is, teachers should use visual, verbal, and physical cues to ensure all students are aware and acknowledge the upcoming transition.

· Under Indicator:  Professional Development/District Support, additional descriptions/look-fors should be added to indicate that the district, and all schools, have consistent, written policies for positive behavior support, that are understood and carried out at all administrative and staffing levels.
· Additional articles and other publications targeted at classroom management at the middle and high school levels would be helpful.

· The “Evidence-Based Practices” section is small, and it is unclear why these practices (links) were chosen, and others were not. I think it suggests that these are the practices schools and teacher should be using, when there are decades of research on classroom management strategies that are not included here. Also, not all of the links are very helpful; for example, the Power Card strategy site is geared for students with autism, which may deter general educators and special educators not working with this population from using the strategy. A more helpful way to organize the information on resources and evidence-based practices might be to develop a separate document, set up in the same order as the QI document, with a more extensive list of readings, resources, and evidence-based practices (with relevant examples) as a companion to the QI. This would also reduce the bulkiness of the QI.

· Identifying Indicators by some type of numbered list would be helpful for reference purposes; e.g., CMI-1, CMI-2, etc. (Classroom Management Indicator -1)

Section #3


Targeted Small Group Behavioral Interventions
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Quality Indicator Review and Resource Guide
Targeted Small Group Behavioral Interventions

Amanda Fenlon, Ed.D.

While there are many excellent resources here, I think this section of the QI is the least developed of any of the PBS QI sections at this point. This actually mirrors the field in that there is the least amount of research and data on targeted small group interventions than for other tiers of the PBS pyramid (School wide PBS/Classroom Management, Intensive Individualized Interventions.) I have made some suggestions for additional articles/readings and links to summaries of the most effective targeted small group interventions and tools, which I think would make this section more accessible and usable to all.

Review of the QI Section for “Small Group Interventions”: Suggestions to Increase Friendliness
· Since the QI is such a large document, it would be extremely helpful if the entire document had clearly indicated page numbers. It is cumbersome to wade through sections to get to where you need to be each time you are looking for something. The cover page of the PBS QI could simply list page numbers next to each section, similar to a table of contents. It appears that the Targeted Small Group behavioral Interventions Section includes pages 28-40 of the document.
· I would suggest re-inserting the rating scale of indicators that was in the original PBS QI document. Some school districts and personnel working with districts (SETRC, consultants) may find the rating scale useful.
·  I would suggest more prominently highlighting some of the most widely used successful Tier 2/Small Group Interventions in this section. Some of these include: Check In/Check Out, HUG (Hello, Update, Goodbye), Behavior Education Program, Daily Report Cards & Social/ Collaborative Skills Training Embedded within the Classroom, Teacher mentors.  Although there are links to these resources, I really had to “dig” to find them. I don’t think school staff or pre-service teachers would have the time to do this. If we want this section to be user-friendly, I would have direct links to these tools.
· Many of the excellent resources on interventions came from www.pbis.org I have included some of the downloadable Power Point slides from this site to highlight some of the interventions which need to be more accessible in this section. Perhaps a tech savvy SETRC person could figure out how to embed these within the PBS QI? 
· I don’t think the resources on video modeling and social stories for students with autism belong in this section at all. I think they belong in the Intensive Individualized Interventions section.
Activities for Teacher Preparation programs

1. If possible, have candidates complete a 25 hour practicum in a school where PBS is being implemented. Assign a special education teacher or school psychologist that is coordinating the PBS program to mentor the candidate. Within the practicum consider the following activities/assignments:

2. Have candidates attend a school based team meeting where students are identified for needing Tier 2 interventions and specific interventions are discussed. Have candidates document PBS Tier 2 practices using the QI for Targeted Small Group Interventions-Components 2-6 of School Based Infrastructure.

3. Have candidates read research articles on (1) specific Tier 2 intervention (e.g. Check In/Check Out), then follow up by observing the intervention implemented in the school. Report on how it is being implemented as compared to the research articles.   

4. Have candidates review office referral and discipline data before and after the implementation of Tier 2 interventions and make conclusions based upon the data. 

5. Have candidates interview a few key staff that have been involved with PBS (gen ed teacher, sped teacher, administrator, psychologist, paraprofessional) to determine their perspective on the success of PBS Tier 2 interventions with students.

6. Have candidates observe a social skills/collaborative skills lesson/session with Tier 2 students. Allow them to observe a separate small group session and one that is embedded into the classroom and compare/contrast the two sessions. 

7. Have candidates “shadow” a student who is receiving Tier 2 interventions such as the daily report card and social skills instruction. Write a reflective paper on the effectiveness of the current interventions

8. Talk with one staff member who is serving as a Mentor for a Tier 2 student to learn their perspective of the effectiveness of this intervention.

______________________________________________________

Dead Links:

1. Center for Evidence-Based Practice: Young Children with Challenging Behaviors: This is currently a dead link. 

2. Center for the Study and Prevention of Violence includes this dead link:  http://www.colorado.edu/cspv/blueprints/model/overview.html 
The actual link should be: http://www.colorado.edu/cspv/
3. Lewis, T. Moving up the continuum: Implementing successful small group supports.
___________________________________________________________________

Additional Resources to Consider Adding:

Evidence Based Social/Collaborative Skills Instructional Programs:

1. The Supportive Classroom Curriculum (2001) by Williams, Fox, Fox, Roche, Prue, Farr & Dillenbeck)- University of Vermont

The Supportive Classroom was developed with the help of a Federal grant from 1997 to 2000. The curriculum was developed by Vermonters (classroom teachers, administrators, students and parents) and piloted in Vermont schools. Since it's development the curriculum has been used in schools across Vermont and has been used with extensive consultative support in eight schools as a part of Vermont's Partnerships in Character Education Pilot Project.  http://tfox.blog.uvm.edu/supportiveclass/  

2. Second Step Social Skills Program (LINK)
Second Step is a school-based social skills curriculum for preschool through junior high that teaches children to change the attitudes and behaviors that contribute to violence. The curriculum teaches social skills to reduce impulsive and aggressive behavior in children and increase their level of social competence. The website includes videoclips of the social skills being taught in classrooms

Retrieved from:  http://www.cfchildren.org/programs/ssp/overview/  
http://www.cfchildren.org/programs/ssp/elem/elemvideo/  
3. Suggested Lesson Plan Format For Secondary (Targeted) Social Skill Instruction 
(Download Lesson Plan Format and Suggested Resources) :

Retrieved from: http://www.state.ky.us/agencies/behave/bi/ss.html#targetedintensive 

Introduction

A. Identify the specific skill to be taught.
B. Identify why this skill is important to the structure of the program/classroom.
C. Assist in generalizing this skill to their life; make it relevant to the student.

Tell Phase

A. Identify the essential behaviors needed to meet the social skill.
B. Have students identify potential loopholes or problems which may arise and how they should respond.

Show Phase

A. Using a T-Chart to define what behaviors would look and sound like when meeting the standards of the social skill.
B. Model the essential behaviors needed to meet the standards of the social skill..
C. Model any loopholes, exceptions, or problem situations that may arise when meeting the standards of the social skill.

Do Phase (Includes the Social Coaching Phase)

A. Have students role-play or practice the needed behaviors (listed under Tell Phase) to meet the standards of the social skill.
B. Provide the students with a simulated practice, starting with the rationale and review of the essential behaviors (listed under Tell Phase)

Tell Phase (required to meet the standards of the social skill).

A. Set up situations that could potentially create problems for students and have them demonstrate appropriate responses.
B. Give students consistent and specific feedback regarding their performance of meeting the social skill.

Conclusion

A. Summarize the lesson.
B. Social Coaching Modeled: Have students generate other settings in which this skill would apply.

Adapted with permission from Foundations: Establishing Positive School-Wide Discipline Policies, Sprick,R.S., Garrison, M., Howard, L. (2002) Eugene, Oregon,  Pacific Northwest Publishing.

4. Why Try : Social Skills Resources  (LINK)
Motivating social skill instruction for students of all ages. The WhyTry Organization was created to provide simple hands on solutions for helping youth learn important life skills such as:
* Anger Management
* Problem Solving
* Dealing with Peer Pressure
* Living Laws and Rules
* Building a Support System
* Having a Vision of their Future

5. Skillstreaming the Elementary/ Adolescent School Child (Goldstein & McGinnis-2009)
Techniques use a structured learning approach and include modeling, role-playing, performance feedback, and transfer training. Students learn social skills that make them successful communicators with their peers, families, and teachers. They develop competence in dealing with interpersonal conflicts, learn to use self-control, and contribute to a positive atmosphere.

-----------------------------------------------------------------------------------------------------------

Evidence Based Tier 2 Interventions (2 Examples to highlight):

1. Behavior Education Program:Check In/Check Out 

(Hawken, Horner & March, 2002)   Retrieved from www.pbis.org 
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[image: image2.emf]Overview of BEP Elements

• Daily positive adult contact

• Check-in/Check-out system

• Daily report card - Increased attention 

to behavioral goals

• For all school settings

• Home-School partnership

• Collaborative team-based process



[image: image3.emf]Daily Progress Report

Adapted from Crone, Horner & Hawken (2004)

Points Possible:  ______

Points Received: ______

% of Points: ______

Goal Achieved?    Y    N

Name: Date:

=

Will try harder tomorrow: 1 point

Rating Scale:

= 

Good day: 3 points

= 

Mixed day: 2 points

GOALS:

Keep chair legs on 

floor

(Be Safe)

Finish all work

(Be Responsible)

Hands to self

(Be Respectful)

Centers Lunch Math Spelling & 

Writing

Reading Calendar

Teacher comments: 

Parent Signature(s) and Comments:


------------------------------------------------------------------------------------------------

H.U.G. (Hallvik, Ferguson, Helton, 2008)  (Hello, Update, Goodbye) 

All Retrieved from www.pbis.org  George Sugai, Center on PBIS, University of Connecticut


[image: image4.emf]H.U.G. Program

WHAT AND WHY?

• The H.U.G. Program is a means to respond 

positively to students who need extra 

support with their behavior.  On a daily 

basis, staff can teach them appropriate 

behaviors and provide them with 

opportunities to practice as they move from 

activity to activity.  Additionally, the H.U.G. 

Program provides for reinforcement and 

positive attention from adults.  The H.U.G. 

Program also provides for daily 

communication between a student and 

his/her teacher and between the school and 

parents.  Additionally, data is collected to 

determine whether the program is 

successful or whether changes need to be 

made.

• The H.U.G. Program was designed to 

facilitate positive interactions between at-

risk students and significant adults, teach 

good behavior skills, and provide a means 

for home-school communication.  The H.U.G. 

check-in creates a safe space for these 

students; they come to trust and respect 

the adults who are consistently there for 

them.  The program does not include 

negative consequences or punishment, just 

encouragement and positive attention.  

Parents are asked to provide reinforcement 

at home when the H.U.G. goal is met and 

consistently offer feedback and 

encouragement to their sons or daughters.

HOW?

• The H.U.G. Program consists of a plan 

and process that allow students to:

• Check-in with a significant adult 

before school

• Carry a tracking form

• Ask their teacher to rate their 

behavior

• Check-out at the end of each day

• Take the form home to parents

• Return the H.U.G. form the next 

morning



[image: image5.emf]Name:  ____________________________    Date:  ________________

Please indicate whether the student has met the goal during the time period indicated: 

Meets = 2 pts          So, so = 1 point          Doesn’t meet = 0 pts

HUG Daily Goal       _____/_____ HUG Daily Score     _____/_____

Teacher Comments:  Please state briefly any specific behaviors or achievements that 

demonstrate the student’s progress.

Goals

AM to 

Recess

AM 

Recess

AM Recess 

to Lunch

Lunch  

Recess PM

Be Safe

    

Be Kind

    

Be Responsible

    

Total Points

Teacher Initials

Parent’s Signature ___________________________________

Parent’s Comments _________________________________________________________

__________________________________________________________________________

H.U.G.

(Hello, Update, Goodbye)



[image: image6.emf]“Hello” - Morning 

All H.U.G. students will check in at counselor’s 

office between 8:00 & 8:30 each morning. At that 

time they will receive following:

• Positive, sincere greeting

• Check to see if they are prepared for day (lunch 

ticket, materials, etc.)

• Check to learn how they are feeling (any morning 

conflicts?)

• Collection of returned H.U.G. form signed by 

parents

• Verbal reinforcement for returning signed form 

possibly accompanied by sticker or small reward

• New H.U.G. form



[image: image7.emf]“Update” - During Day 

Student: give H.U.G. form to his or her 

teacher on arrival to class

Teacher will rate student’s behavior at 

times indicated on form & offer 

brief, positive comment to student 

about rating. 

Adults in other setting, such as PE, 

Music, & recess, etc., will complete 

ratings for time period they have 

students.



[image: image8.emf]“Goodbye” - End of Day

• Students will return with their H.U.G. forms to 

counselor’s room at 2:25 each day: 

• Students will again receive positive, sincere greeting

• Counselor or H.U.G. assistant will check to see 

whether student met his/her goal.  

– If so, student will receive small reward. 

– If not, student will receive encouragement to try again 

tomorrow along with problem-solving discussion of what they 

might do differently.

• Students will put their H.U.G. forms into their 

backpacks to take home to share with their parents.

• Parents are asked to also give positive feedback to 

their children.  Parents then sign form & put it in 

student’s backpack for return to school.



[image: image9.emf]H.U.G. Participant Responsibilities

H.U.G. Coordinator

• Sign H.U.G. Contract Agreement.

• Facilitate the check-in and check-out 

process.

• Provide H.U.G. participants with positive, 

constructive feedback and small tangible 

rewards.

• Instruct involved staff members on the 

use of the HUG form. 

• Collect, summarize, and report H.U.G. data 

each week.

Teachers

• Sign H.U.G. Contract Agreement.

• Accept H.U.G. Report Form daily from 

students.

• Evaluate student behaviors and complete 

the form.

• Offer constructive and positive feedback 

to students.

Parents of H.U.G. Participants

• Sign H.U.G. Contract Agreement.

• Review H.U.G. Progress Report with child 

daily.

• Provide positive and constructive 

feedback.

• Communicate with the school when there 

are concerns or celebrations regarding the 

student’s behavior.

H.U.G. Student Participants

• Follow all H.U.G. Program Guidelines.

• Sign H.U.G. Contract Agreement.

• GIVE IT YOUR BEST!!!!



[image: image10.emf]H.U.G Program Contract Agreement

I have read the H.U.G. Team Members’ Responsibilities 

Form.  I understand that my signature indicates that I am 

willing to participate in the H.U.G. Program and fulfill all my 

responsibilities.

• Student signature:  ___________________  Date ______

• Parent(s) signature(s): _________________  Date ______

• Teacher signature:  ____________________ Date ______

• Administrator signature: ________________ Date ______

• H.U.G. Coordinator signature: _____________Date ______

Copies will be given to all H.U.G. participants.  Thank you for 

your participation and support!!!


_______________________________________________________________________

Articles (Abstracts and links)

	Differential Effects of a Tier Two Behavior Intervention Based on Function of Problem Behavior
Kent McIntosh, Amy L Campbell, Deborah Russell Carter, Celeste Rossetto Dickey. Journal of Positive Behavior Interventions. Austin: Apr 2009. Vol. 11, Iss. 2; pg. 82, 12 pgs


Abstract (Summary) 

The purpose of this study was to investigate the effectiveness of a tier two daily behavior card intervention and differential effects based on function of problem behavior. The participants were 36 elementary school students nominated for additional intervention beyond universal School-Wide Positive Behavior Support. Measures included standardized behavior rating scales and rate of office discipline referrals before and after 8 weeks of intervention. A multivariate analysis of variance was used, and results showed statistically significant differences in response to intervention based on teacher-identified function of problem behavior. Results are discussed in terms of considering function of behavior in selecting tier two interventions and implementing a three-tier response to intervention model. [PUBLICATION ABSTRACT]

	Effects of the Behavior Education Program (BEP) on Office Discipline Referrals of Elementary School Students
Leanne S Hawken, K Sandra MacLeod, Linda Rawlings. Journal of Positive Behavior Interventions. Austin: Spring 2007. Vol. 9, Iss. 2; pg. 94, 8 pgs


Abstract (Summary) 

The Behavior Education Program (BEP; Crone et al., 2004) is a modified check-in, check-out intervention implemented with students who are at risk for more severe problem behaviors. The purpose of this study was to evaluate the effects of the BEP on problem behavior with 12 elementary school students. Results indicated that the BEP was implemented with high fidelity, led to a decrease in office discipline referrals for the majority of students who received the intervention, and had high social validity ratings. Limitations of the current study are presented, along with suggestions for future research. [PUBLICATION ABSTRACT]

	Daily Behavior Report Cards: An Investigation of the Consistency of On-Task Data Across Raters and Methods
Sandra M Chafouleas, T Chris Riley-Tillman, Kari A Sassu, Mary J LaFrance, Shamim S Patwa. Journal of Positive Behavior Interventions. Austin: Winter 2007. Vol. 9, Iss. 1; pg. 30, 8 pgs


Abstract (Summary) 

In this study, the consistency of on-task data collected across raters using either a Daily Behavior Report Card (DBRC) or systematic direct observation was examined to begin to understand the decision reliability of using DBRCs to monitor student behavior. Results suggested very similar conclusions might be drawn when visually examining data collected by an external observer using either systematic direct observation or a DBRC. In addition, similar conclusions might be drawn upon visual analysis of either systematic direct observation or DBRC data collected by an external observer versus a teacher-completed DBRC. Examination of effect sizes from baseline to intervention phases suggested greater potential for different conclusions to be drawn about student behavior, dependent on the method and rater. In summary, overall consistency of data across method and rater found in this study lends support to the use of DBRCs to estimate global classroom behavior as part of a multimethod assessment. Implications, limitations, and future research directions are discussed. [PUBLICATION ABSTRACT]

	LIBRE Stick Figure Tool; A Graphic Organizer to Foster Self-Regulated Social Cognitive Problem Solving
Norma S Guerra. Intervention in School and Clinic. Austin: Mar 2009. Vol. 44, Iss. 4; pg. 229, 5 pgs


Abstract (Summary) 

Graphic organizers are powerful visual tools. The representation provides dimension and relationship to ideas and a framework for organization and elaboration. The LIBRE Stick Figure Tool is a graphic organizer for the problem-solving application of the LIBRE Model counseling approach. It resembles a "stick person" and offers the teacher and student a problem-solving processing map. The use of the LIBRE Stick Figure Tool is presented to demonstrate its application and illustrate potential benefits to both student and teacher. [PUBLICATION ABSTRACT]

Understanding and Developing Academic and Behavioral Interventions for Students With Bipolar Disorder.
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Authors: 

Killu, Kim1 kimkillu@umd.umich.edu
Crundwell, R. Marc A.2
Source: 

Intervention in School & Clinic; Mar2008, Vol. 43 Issue 4, p244-251, 8p, 5 charts, 1 illustration

Document Type: 

Article

Abstract: 

Despite significant advances in practices for effectively designing and delivering instruction for students with disabilities, educators continue to face challenges addressing the needs of students with emotional and behavioral disorders. Little information is available for educators on accommodations and modifications that would serve the needs of these students and address the unique challenges they present in the classroom. The educational, social, and behavioral needs of students with bipolar disorder are discussed along with suggestions for providing effective accommodations and modifications in the classroom. [ABSTRACT FROM AUTHOR]

Embed Social Skills Instruction in Inclusive Settings.
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Authors: 

Fenty, Nicole S.
Miller, Melissa A.
Lampi, Andrea
Source: 

Intervention in School & Clinic; Jan2008, Vol. 43 Issue 3, p186-192, 7p, 1 diagram, 2 bw

Document Type: 

Article

Abstract: 

The article discusses the strategies that can be used to embed social skills instruction in inclusive settings. One way to embed social skills instruction is to monitor the social contact of students and implement activities that develop positive peer relations. Another is to connect social behaviors to academic skills by demonstrating types of social behaviors in academic lessons. It is also necessary for teachers to provide positive feedback after formal instruction and practice and after real and contrived tests of skill acquisition.

Books:

1. Skillstreaming the Elementary School Child: New Strategies and Perspectives for Teaching Prosocial Skills McGinnis, M. & Goldstein, A.  Publisher: Research Press

2. The Supportive Classroom (2001) by Williams, Fox, Fox, Roche, Prue, Farr & Dillenbeck)- University of Vermont
Section #4

--------------------------------------------------------------------------------------------

Quality Indicator Review and Resource Guide

Intensive Individualized Behavioral Interventions

Lisa A. Rafferty, Ph.D.

Review of the QI Section for “Intensive Individualized Behavioral Interventions”: Suggestions to Increase Friendliness
· I think that it would be important to note in the first part of this section that all students identified with emotional disturbance (ED), or students with disabilities other than ED who have documented behavior problems, need to have an individualized behavior intervention plan (BIP) included in their individualized education program (IEP). As it is written right now, this is not mentioned until the middle of the document.
· Also, the way that it is written, it seems that the document is saying that FBAs and BIPs should only be used for students with disabilities. It appears a bit misleading and someone with very little background knowledge could read and comprehend it incorrectly.
· The section about FBAs titled, “Indicator: Developing Intensive Individualized Behavioral Interventions: Functional Behavioral Assessments” appears to contain all of the elements that should be a part of the process of conducting and FBA; however, some of the items seem to be out of place. It would be easier to follow it if it were written in a linear, logical order.
· In the directions, as it reads now, it states, “Individualized Intensive Interventions are designed by a comprehensive team to thoroughly analyze, address, and monitor the needs of students with these more severe or chronic behaviors, and are most often developed in the form of Functional Behavioral Assessments (FBAs) and Behavioral Intervention Plans (BIPs).” This might be a bit confusing, since FBAs are used to inform the development of BIPs. 

Dead Links: Review of Tools/Resources Portion for “Intensive Individualized Behavioral Interventions” 
· The link for “School-wide Positive Behavior Systems,” PBIS.org, is not working.
· The “FACTS” (Functional Assessment Checklist for Teachers and Staff) link is not working.
· Although the “Schwab Learning Functional Assessment Behavior Tools” is an active link, it states that the “website provides a variety of forms to assist… .” I could not, however, find these forms.

· The link for the “Problem Behavior Questionnaire” is not working.

Resources or Tools to Use in Teacher Preparation Programs:  Review of Tools/Resources Portion for “Intensive Individualized Behavioral Interventions” 
· The links titled “VESID Behavioral Regulations and other NYS Behavior related publications—FBA, BIP” would be very important resources to use in teacher preparation programs. First, they introduce students to the VESID website where they should periodically look for regulation updates as practicing teachers. Additionally, the information that is contained in these links provides foundational information about the regulations associated with FBAs and BIPs. As a teacher educator, I would have my students spend some time browsing through these links and developing discussion questions that could be brought to class. 

· Another link that I think would be important to use in teacher education programs is the link for PBIS.org. Although this link is not working in the document right now, I think it is an extremely important link to fix because the website contains timely and important information that teacher candidates should be aware of. It includes great information about Positive Behavioral Interventions & Supports (PBIS). 
· It also contains tools that educators can use, video examples that teacher educators could use, presentations and publications about various topics associated with PBIS, and information and links to other training sources. 
· There are blank data collection forms that students could use to conduct FBAs. I believe that all students in a behavior management class should practice conducting FBAs and developing BIPs, preferably with real students in schools who could benefit from the intervention. 
· It might also be a useful resource to help teacher candidates to think about parental and community involvement in PBIS. Teacher educators can give teacher candidates a case study school. Then they can ask the teacher candidates to create a plan to help foster parental and community support for PBIS in that school. The PBIS.org website can be used as a primary resource for the teacher candidates to complete their project.
· The link for “Center for Effective Collaboration and Practice” is also another great site to have students explore to learn about FBAs and BIPs. Teacher educators could develop an on-line class using a lot of these resources to help students gain a deeper understanding about FBAs and BIPs.  

· A great resource to add that is not listed is a website developed by the University of Texas at Austin titled “Project Mainstep” (http://jabba.edb.utexas.edu/mainstep/ms/). This website contains a number of modules, and one of the modules teaches the users about FBAs and BIPs. It includes blank data collection forms, example forms, case studies…etc. It is great! The module is titled “Challenging Behavior.” I used this module a number of times as an on-line class to help teach both general and special education teachers about FBAs and BIPs. After completing the module, students were asked to post questions on a discussion board. This helped to facilitate the development and delivery of class content that followed the instruction provided in this module. 
Possible Activities to Familiarize Teacher Candidates with QIs
· One activity that could be used to help familiarize teacher candidates with the QIs in this section would be to have the teacher candidates create interview questions based upon the QIs and the components. Then, they could interview a member of a local CSE committee.

· If the students already had their own classrooms, they could answer their own questions and provide suggestions to help their schools in develop and improve weak areas.

· You could have students do little mini-literature reviews on intensive behavior interventions. Then the class can compile the resource and distribute it to each member. Then the class could discuss how the interventions relate to PBIS and the QIs.

Additional Tools/Resources to Add:
· Janney, R. & Snell, M. (2009) Teacher’s Guides to Inclusive Practices: Behavior Support, 2nd Edition.Baltimore: Paul H. Brookes.  This “teacher friendly” guide includes excellent research based strategies and a framework for developing functional behavior assessments and effective positive behavior support plans. 
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